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ABSTRACT 
 
This study delves into writing scores in both tests, aiming to uncover the reasons behind score differences. 
Through comprehensive comparative analysis, this research explores scoring patterns, criteria, and score 
distributions in IELTS and PTE writing sections. It investigates sources of score variation, including task 
design, rating criteria, and test administration. This study utilizes interviews as the primary instruments for 
data collection. The combination of these instruments allows for a comprehensive exploration of the factors 
leading to disparity scores in writing between the International English Language Testing System (IELTS) 
and the Pearson Test of English (PTE). The culmination of this journey traverses the intricate pathways of 
language proficiency assessment, revealing that the writing score differences between PTE and IELTS are 
not mere numerical variations. They encapsulate a lot of factors, from automated scoring intricacies and 
assessment criteria nuances to task types and test takers' perspectives. These differences, rather than being 
divisive, reflect the diverse dimensions of linguistic communication and evaluation. These findings serve as 
guideposts. They illuminate the nuanced forces that shape candidates' performance, perceptions, and 
trajectories in these assessments.  
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INTRODUCTION 
 
English language proficiency plays a pivotal role in today's 
globalized world, enabling individuals to effectively 
communicate, succeed academically, and pursue 
professional opportunities in an increasingly 
interconnected and multicultural society. As a result, 
standardized tests have emerged as essential tools for 
assessing English language skills, facilitating educational 
opportunities, professional registration, and migration to 
English-speaking countries (Weigle, 2002). 

Among the prominent language proficiency tests, the 
International English Language Testing System (IELTS) 
and the Pearson Test of English (PTE) hold significant 
recognition worldwide. These tests are widely accepted by 
universities, employers, and immigration authorities, 
making them crucial gateways for individuals seeking to 
prove their English language proficiency. 

White et al. (2021) state within the context of these 
language assessments, the writing section is of particular 
interest and importance. Proficiency in writing is highly 
valued in academic and professional environments, as it 
reflects one's ability to articulate ideas, construct 
arguments, and communicate effectively through written 
means. However, it has been observed that there are 
variations in writing scores between the IELTS and PTE 
tests, warranting a closer investigation into the factors 
contributing to these score disparities. 

Writing skills are vital in academic and professional 
settings, where clear and coherent written communication 
is essential. A disparity in writing scores between IELTS 
and PTE could have significant consequences for test 
takers, impacting their opportunities for educational 
advancement,  professional  registration,  or  migration   to 
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English-speaking countries. Thus, understanding the 
factors underlying the score differences is crucial for 
ensuring fair and reliable assessment practices (Smith et 
al., 2020). 

While previous research has investigated various 
aspects of language testing and explored differences 
between IELTS and PTE, there is a notable gap in the 
literature regarding a focused comparison of writing scores 
and the factors contributing to their disparities. This study 
aims to fill this gap and provide valuable insights into the 
assessment of writing skills in these two tests. 

Through a thorough analysis of writing scores in IELTS 
and PTE and an investigation into the underlying factors, 
this study aims to provide valuable insights that have 
practical implications for test takers, language testing 
organizations, and educational institutions. By enhancing 
our understanding of the disparities in writing scores, we 
can contribute to the continuous improvement of language 
assessment practices and ensure fair opportunities for 
individuals seeking to demonstrate their English language 
proficiency. 

By conducting a comparative analysis of writing scores 
and investigating the factors leading to score disparities 
between IELTS and PTE, this study aims to contribute to 
the understanding of the similarities, differences, and 
challenges associated with the writing sections in these 
two tests. The findings have practical implications for test 
takers, language educators, and test administrators, and 
can contribute to the continuous improvement of language 
testing practices and policies. 

The following research questions and hypotheses have 
been posed in this study: 
 
1. Is there any statistically significant difference between 
the writing scores of PTE and IELTS, taken by the same 
individuals? 
2. Does automated scoring have any impact on the 
differences between the writing scores of PTE and IELTS? 
3.  Do the different assessment criteria in PTE and IELTS 
lead to differences in writing scores? 
4.  Do different task types result in differences in writing 
scores? 
5. Is there any difference between test takers’ attitudes 
towards IELTS and PTE writing tests? 
6. What are the IELTS and PTE instructors’ opinions about 
the writing section in each test? 
 
 
LITERATURE REVIEW 
 
IELTS exam 
 
The IELTS examination consists of four distinct papers: 
Listening, Reading, Writing, and Speaking. It offers two 
distinct modules: Academic and General Training. While 
the Speaking and Listening tests are the same in both 
modules, the Reading and Writing tests differ. For 

individuals aspiring to pursue undergraduate or 
postgraduate studies, or seeking professional registration 
in fields like medicine or nursing, the Academic module is 
the appropriate choice. On the other hand, if your goal is 
to migrate to an English-speaking country such as 
Australia, Canada, New Zealand, or the UK, or if you 
intend to pursue training or studies at a level below a 
degree, then the General Training module is the suitable 
option (Rastegr and Zarei, 2023). 
 
 
PTE exam 
 
The PTE Academic is a computer-based test that 
evaluates English language proficiency specifically for 
effective communication in academic environments at the 
tertiary level. This 3-hour examination is designed for 
intermediate to advanced English learners and assesses 
their ability to comprehend, produce, and interact using 
both written and spoken English. These language skills are 
essential for successful participation in coursework and 
engaging with the targeted educational setting (Martinez et 
al., 2019). 

The PTE Academic consists of 20 different item types, 
which cover listening, speaking, reading, and writing skills. 
Out of these, 12 item types are automatically scored during 
the test. The remaining eight item types require test takers 
to provide open-ended written or spoken responses, which 
are evaluated using automated scoring engines. 

The writing section of the test includes two tasks. The 
first task involves reading and summarizing a short text, 
condensing its content into a single sentence within a time 
limit of 10 min (Smith et al., 2020). The second task 
requires writing an essay of 200 to 300 words on a given 
topic, with a time limit of 20 min. Test takers' written 
responses are assessed based on several criteria, 
including content, development, structure and coherence, 
grammar, general linguistic range, vocabulary range, and 
spelling. 

Scores for the PTE academic range from 10 to 90, 
covering both the total score and individual section scores. 
The reliability of the scores has been found to be high, as 
reported by Pearson (2023, p. 6). For scores ranging from 
53 to 79, reliability indices were reported as follows: .97 for 
the overall score, .91 for each of the reading, writing, and 
speaking scores, and .92 for the listening score. 
 
 
Writing assessment 
 
Writing is generally considered a challenging skill for 
learners of a second language. As Lee and Wang (2017) 
argue, it is a complex process that demands a combination 
of both linguistic and nonlinguistic knowledge; writing is 
also used for various communicative goals. It is a powerful 
asset operated by language users to reveal expertise and 
share genuine data in clearly readable texts (Kress, 1994).  
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Writing is also regarded as an ‘intermediary activity’ in 
which a composing process is run to accomplish different 
tasks (Gardner, 2006). These issues accentuate that the 
assessment of this skill entails multitudinous complications 
and impediments. Scrutiny of the traditional writing 
assessment approaches accentuates the fact that they 
utilized summative evaluation to provide the decision-
makers with information on the learners’ ability to carry out 
writing tasks. Notwithstanding, the contemporary 
approaches that underpin the significance of discovery 
learning and problem-solving skills utilize formative 
evaluation procedures.  This kind of writing evaluation, 
used to facilitate and enhance both instruction and 
learning, has grabbed the attention and focus of second 
language researchers over the last forty years (Graham, 
Harris and Hebert, 2011). Writing can be investigated from 
the perspective of the product or traditional approach, the 
process, and the genre approach. In product-oriented 
writing, focusing on form is critical in presenting the final 
draft and getting that final score at the end of the term. 
Since scoring depends on the text's type and structure, 
students are typically required to deal directly with the 
text's structure. The idea behind process writing is not to 
separate writing wholly from the printed end product and 
to guide students through the varied steps of the 
composing process. It can highlight an influential 
performance-oriented teaching program. That is, 
"problem-solving skills connected with the writing process 
should be taught to students to help them realize specific 
goals at each stage of the composing process” (Uysal, 
2010, p. 316).  

In recent years, writing assessment theorists have 
turned their attention from the test that examines students 
to testing as a practical phenomenon in which writing 
assessment can be constructed to reflect current status 
much better and improve literacy and learning (Hamp-
Lyons, 2017). The goal of these attempts is to criticize the 
negative ways of assessment. It is also to argue that some 
writing assessment methods result in positive changes in 
a student’s writing, a teacher’s teaching, and the design of 
a writing program.  
 
 
IELTS writing section 
 
An examination of the large-scale and high-stake English 
proficiency tests shows that certain tests such as TOEFL, 
TOEIC, PTE Academic, and IELTS have received 
considerable attention due largely to academic reasons. 
This study focuses on the second writing task of the IELTS 
exam, where students have to write an extended 
composition. Hamp-Lyons (2017) states that a more 
substantial and determinant part of an IELTS writing score 
is devoted to this component; thus, task 2 is more 
important and role-playing than task 1 in test preparation 
classes. Moreover, task 2 notably impacts learners’ 
understanding of the elements of academic writing in 

universities in English-speaking countries. To accomplish 
task 2, students are required to make up a composition in 
reaction to a proposition or a problem. Examinees are to 
supply real data and layout, provide solutions, legitimize 
their opinions, weigh and classify ideas, and enrich their 
craft with proper evidence from their own experiences 
(Uysal, 2010). In both IELTS writing tasks, examinees’ 
suitable register, style, rhetorical organization, and content 
are assessed (Uysal, 2010). According to IELTS writing 
band descriptors, examiners award a band score for each 
of the subsequent skills: lexical resources, grammatical 
range, cohesion and coherence, accuracy, and task 
achievement. Each score ranges from zero to 9. This 
method of scoring is identical to Luoma’s scoring rubric 
(2004), which is the leading research instrument of this 
study. This study can have some crucial points for being 
significant since it aims to reveal the effectiveness of 
applying the LOA strategy to writing skills to present a 
model of assessment for EFL classrooms. Moreover, it can 
help teachers improve their instructional plans and 
techniques with such new and practical information about 
the assessment by providing guidelines to demonstrate 
how to use this new kind of assessment while analyzing 
learners’ writing contents. It also attempts to introduce the 
integration of process writing with LOA strategy to 
enhance students' writing performance in institutes, 
schools, and universities. Furthermore, the results of this 
study may persuade relevant authorities to consider LOA 
along with other formal tests in EFL programs since, based 
on the results of current studies, this kind of assessment 
which focuses on learning rather than the assessment of 
writing, would increase students’ writing ability and 
interests to write a well-structured text and turn them to be 
self-editor, too (Uysal, 2010). 
 
 
PTE writing section 
 
In recent years, there has been a lot of discussion 
concerning the proper English language test of proficiency. 
Several teachers struggle to find the right English 
language exam for their students. Sometimes they are too 
academic, focused on one or two levels, or simply aren’t 
relevant to student needs. In addition, Universities, higher 
education institutions, and other organizations worldwide 
are increasingly facing the need to understand the English 
proficiency of international students and most use English 
language tests that precisely measure the writing skills of 
international students in an academic environment. 
Consequently, several international tests such as the 
International English Language Testing System (IELTS), 
Test of English as a Foreign Language (TOEFL) and 
Pearson Test of English (PTE) have been developed. 
Pearson, the organization that created PTE Academic, has 
developed advanced technologies called automated 
scoring engines. For PTE tests, the engines have been fed 
millions  of sample answers from thousands of individuals  
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from all over the world. These individuals, who participated 
in the research, were people from diverse backgrounds 
and not just native English speakers (Richards, 2022). 
Therefore, the automated scoring engines of PTE are 
equipped with vast amounts of data to learn the pattern of 
human writing and speech, particularly in response to the 
types of questions asked in the exam. However, in the 
IELTS writing test, the examiner is responsible for 
determining the candidate's writing score based on the 
criteria in the band descriptor of the IELTS writing exams. 
This band descriptor includes four criteria: Task 
Response, Cohesion and Coherence, Grammatical Range 
and Accuracy, and Lexical Resource (Pearson Education, 
2019) 

The significance of this research lies in its potential to 
inform language testing practices, enhance the validity of 
writing assessments, and address the needs of test takers. 
By identifying the factors contributing to the score 
disparities, we can contribute to the ongoing discussions 
on the fairness and comparability of IELTS and PTE. The 
findings of this study can guide test takers, institutions, and 
policymakers involved in language assessment, allowing 
them to make informed decisions and develop strategies 
to improve the reliability and effectiveness of writing 
assessments. 

The comparative study of writing scores in the 
International English Language Testing System (IELTS) 
and the Pearson Test of English (PTE) holds several 
important implications and contributions to the field of 
language testing and assessment. The significance of this 
study can be understood in the following ways: 
 
Bridging the gap: This research addresses a significant 
gap in the existing literature by focusing specifically on the 
writing scores in IELTS and PTE. While previous studies 
have explored various aspects of language testing and 
compared different language proficiency tests, there is a 
lack of comprehensive research specifically examining the 
factors contributing to score disparities in the writing 
sections of IELTS and PTE. By filling this gap, this study 
aims to provide a deeper understanding of the specific 
issues and challenges associated with the assessment of 
writing skills in these tests. 
 
Enhancing test validity: The findings of this study have 
the potential to enhance the validity of the writing 
assessments in IELTS and PTE. By identifying the factors 
that contribute to score disparities, such as differences in 
task design, rating criteria, or rater variability, this research 
can shed light on the strengths and weaknesses of the 
writing sections in these tests. This knowledge can inform 
test developers and administrators in refining the 
assessment criteria and ensuring that the tests accurately 
measure the test takers' writing abilities. 
 
Improving test preparation: Test takers preparing for 
IELTS and PTE often invest significant time, effort, and 

resources to achieve desirable scores. Understanding the 
factors leading to score disparities can help test takers 
better focus their preparation strategies. By identifying 
specific areas of emphasis or potential challenges, test 
takers can tailor their preparation efforts to improve their 
performance in the writing sections of these tests. This 
study aims to provide test takers with valuable insights and 
guidance to optimize their preparation and maximize their 
chances of success. 
 
Informing policy and practice: The outcomes of this 
research have practical implications for test 
administrators, policymakers, and educators involved in 
language testing and assessment. By identifying the 
factors contributing to score disparities, this study can 
inform policy decisions related to test equivalence, 
fairness, and test score interpretation. It can also guide the 
development of appropriate support mechanisms for test 
takers, such as targeted training programs or remedial 
interventions to address specific writing skills identified as 
challenging in these tests. Ultimately, this research aims to 
contribute to the continuous improvement of language 
testing practices and policies. 
 
Advancing the field: By focusing on the writing sections 
of IELTS and PTE and investigating the factors leading to 
score disparities, this study contributes to the broader field 
of language testing and assessment. The insights gained 
from this research can provide valuable lessons and 
guidance for future research endeavors in the domain of 
comparative language assessment. Additionally, it can 
stimulate further discussions and investigations into the 
design, administration, and evaluation of writing 
assessments in language proficiency tests. 
 
By exploring the unique features of the writing sections in 
IELTS and PTE and investigating the factors contributing 
to score disparities, this study aims to make a significant 
contribution to the field of language testing and 
assessment. It strives to enhance the validity of these 
tests, assist test takers in their preparation efforts, inform 
policy decisions, and advance the overall understanding of 
comparative language assessment. 
 
 
METHODOLOGY 
 
Participants 
 
In this study, the participants consisted of a total of 20 test 
takers and 7 instructors. The test takers comprised 20 
individuals, including 10 males and 10 females, all of 
whom reside in the city of Mashhad. These individuals 
voluntarily participated in this research. They were 
selected based on their experience with both the IELTS 
and PTE academic writing assessments. Each test taker 
was     required    to   complete   a      researcher-designed 
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interview, which encompassed 20 questions. 

The instructors included 7 experienced educators who 
specialized in teaching English language skills, particularly 
with a focus on IELTS and PTE writing. Each instructor 
was invited for a one-on-one interview session involving 
10 questions related to their perceptions, 
recommendations, and strategies associated with the 
IELTS and PTE writing assessments. 
 
 
Study design 
 
This study employs a mixed-method research design to 
investigate the factors leading to disparity scores in writing 
between the International English Language Testing 
System (IELTS) and the Pearson Test of English (PTE). A 
mixed-method approach allows for the integration of 
qualitative and quantitative data to gain a comprehensive 
understanding of the research topic and address the 
research questions effectively. 

The quantitative phase of the study involves the 
collection and analysis of numerical data related to writing 
scores in IELTS and PTE. The primary objective is to 
compare the writing scores obtained by test takers in both 
tests and examine the magnitude of score disparities. 
Quantitative data was obtained from the official score 
reports provided by the respective testing organizations. 
Descriptive statistics, such as means, standard deviations, 
and frequency distributions, were employed to summarize 
the data. Additionally, inferential statistical techniques, 
such as t-tests and correlation analysis, have been used 
to identify significant differences and relationships 
between variables. 

The  qualitative  phase  of  the  study  aims  to  explore  
the  factors  influencing  writing  scores  in  IELTS  and  
PTE  through  in-depth  interviews  with  test  takers.  A  
purposive  sampling  strategy  was  employed  to  select  
participants  who  have  taken  both  tests  and  have  
experienced  score  disparities.  Semi-structured  
interviews  were  conducted  to  gather  detailed  insights  
into  their  experiences,  perceptions,  and  strategies  
related  to  the  writing  tasks.  The  interviews  have  been  
audio-recorded  and  transcribed  verbatim  for  analysis.  
Thematic  analysis  was  employed  to  identify  recurring  
patterns,  themes,  and  categories  within  the  qualitative  
data. 
 
 
Instrumentation 
 
This  study  utilizes  interviews  as  the  primary  
instruments  for  data  collection.  The  combination  of  
these  instruments  allows  for  a  comprehensive  
exploration  of  the  factors  leading  to  disparity  scores  
in  writing  between  the  International  English  Language  
Testing  System  (IELTS)  and  the  Pearson  Test  of  
English  (PTE). 

Interviews 
 
Semi-structured interviews were conducted to gather 
qualitative data from test takers who have taken both 
IELTS and PTE and have experienced score disparities. 
The interviews provide an opportunity to delve deeply into 
the test takers' experiences, perceptions, and strategies 
related to the writing tasks. A semi-structured format was 
employed, allowing for flexibility in the interview process 
while ensuring that key research questions and topics 
were addressed. The interview questions have been 
designed to explore the participants' understanding of the 
writing tasks, their preparation strategies, the challenges 
encountered, and their perceptions of the scoring criteria 
and test formats. Probing questions were utilized to elicit 
detailed responses and encourage participants to reflect 
on their experiences. The interviews were audio-recorded 
with participants’ consent and transcribed verbatim for 
further analysis. 
 
Data collection  
 
The data collection procedure for this study involves a 
systematic approach to gather both qualitative and 
quantitative data from test takers who had taken both the 
International English Language Testing System (IELTS) 
and the Pearson Test of English (PTE) and have 
experienced score disparities. The interview phase 
involved selecting participants through purposive sampling 
based on specific inclusion criteria, including having taken 
both IELTS and PTE and having experienced score 
disparities. Potential participants were contacted via email 
or through language training institutions to invite their 
participation in the study. Detailed information about the 
purpose, procedure, and ethical considerations of the 
study were provided, and informed consent was obtained 
from each participant. Once participants had agreed to 
participate, individual semi-structured interviews were 
scheduled at mutually convenient times. The interviews 
were conducted either face-to-face or through online 
platforms, depending on the participants' location and 
preference. The interviews were audio-recorded with 
participants' consent and transcribed verbatim for 
subsequent analysis. During the interviews, participants 
were asked a series of open-ended questions related to 
their experiences, perceptions, and strategies in relation to 
the writing tasks in IELTS and PTE. Probing questions 
have been utilized to elicit detailed responses and 
encourage participants to reflect on their experiences. The 
interviews are expected to last approximately 30 to 45 
minutes, providing sufficient time for participants to 
express their perspectives and insights fully. 
 
 
Data analysis  
 
The  data  analysis  procedure   for   this  study  involves a 
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systematic approach to analyze both qualitative and 
quantitative data obtained from the interviews conducted 
with instructors who have experience teaching for the 
International English Language Testing System (IELTS) 
and the Pearson Test of English (PTE). The analysis were 
guided by the research questions and objectives of the 
study, aiming to explore the factors leading to disparity 
scores in writing between the two tests and identify 
common themes and patterns. 
 
 
Qualitative data analysis 
 
The qualitative data collected from the interviews have 
been analyzed using thematic analysis. The recorded 
interviews were transcribed verbatim, ensuring accuracy 
and completeness. The transcripts were then read and re-
read to gain familiarity with the data. Initial codes were 
generated to identify meaningful units within the data 
related to the research questions, such as instructors' 
perceptions of the writing tasks, teaching strategies, 
challenges faced, and observations on the scoring criteria. 
These initial codes were organized into potential themes 
that reflect patterns and commonalities across the data. 
The themes were refined and reviewed to ensure they 
accurately represent the data. Connections between 
themes and sub-themes were identified, allowing for a 
comprehensive understanding of the factors leading to 
disparate scores in writing. The qualitative analysis 
involved constant comparison and interpretation of the 
data, providing rich and nuanced insights into the research 
questions. 
 
 
Quantitative data analysis 
 
The collected quantitative data have been analyzed using 
appropriate statistical methods. Descriptive statistics, such 
as frequencies, percentages, means, and standard 
deviations,   were  calculated  to  summarize   participants'

 demographic characteristics, language proficiency levels, 
and perceptions of the writing tasks in IELTS and PTE. 
Comparative analyses, including t-tests or analysis of 
variance (ANOVA), were conducted to explore differences 
and relationships between variables of interest. 
Furthermore, correlation analysis was employed to 
examine potential associations between variables, such as 
the relationship between test takers' perceived difficulty of 
the writing tasks and their overall writing scores in IELTS 
and PTE. The quantitative analysis provided numerical 
insights and allowed for statistical comparisons, 
contributing to a comprehensive understanding of the 
factors influencing writing scores in both tests. 
 
 
RESULTS 
 
Findings related to the first research questions 
 
To investigate the first research question, "Is there any 
statistically significant difference between the writing 
scores of PTE and IELTS, taken by the same individuals?” 
a paired t-test was conducted on the participants' scores 
for both exams. 
 
 

Table 1. Test taker’s scores in IELTS and PTE. 
 

Test takers IELTS PTE 
Test taker 1 7.5 65 
Test taker 2 7.0 73 
Test taker 3 7.0 60 
Test taker 4 6.5 75 
Test taker 5 6.0 80 
Test taker 6 5.5 81 
Test taker 7 7.5 76 
Test taker 8 6.0 64 
Test taker 9 5.0 85 
Test taker 10 5.5 77 

 
Table 2. Tests of normality. 
 

 
Kolmogorov-Smirnova 

 
Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 
ielts-score .169 10 .200*  .930 10 .452 
pte-score .171 10 .200*  .940 10 .557 

 
 
An essential assumption underlying many statistical 
analyses is the normality of data. To assess the normality 
of the datasets, the Shapiro-Wilk test was conducted. This 
test is used to determine if data significantly departs from 
a normal distribution. The Shapiro-Wilk test was applied to 
two distinct datasets. In both cases, the p-values 
exceeded the conventional significance level of 0.05, 
indicating a lack of strong evidence against the null 

hypothesis of normality. Therefore, there is no compelling 
reason to believe that the data significantly deviates from 
a normal distribution in either dataset. These findings 
affirm that the assumption of normality is valid for both 
datasets.  

The confirmation of normality in these datasets provides 
the basis for the application of parametric statistical tests 
to investigate the research questions posed in this study. 
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Table 3. T-test results. 
 

 t df Sig. (2-tailed) Mean difference 
95% Confidence interval of the difference 

Lower Upper 
Ielts-score 22.729 9 .000 6.3500 5.718 6.982 
Pte-score 28.591 9 .000 73.600 67.78 79.42 

 
 
The Null Hypothesis states that "there is no statistically 
significant difference between the writing scores of PTE 
and IELTS, taken by the same individuals. After 
conducting the paired t-test on the scores, the p-value was 
found to be less than 0.05. Therefore, based on these 
results, we can reject the Null Hypothesis. 

This rejection of the Null Hypothesis suggests that there 
is indeed a statistically significant difference between the 
writing scores of PTE and IELTS for the same individuals. 
In other words, the mean writing scores in one test were 
significantly different from the mean writing scores in the 
other test. Upon further analysis, it was observed that 
participants generally achieved higher scores in PTE 
compared to IELTS, as indicated by the higher mean 
writing score for PTE (72.6 out of 90) compared to IELTS 
(6.35 out of 9). Additionally, when examining the individual 
scores, it was found that some participants achieved 
higher scores in PTE compared to IELTS, while others 
obtained lower scores in PTE compared to IELTS. Overall, 
based on the rejection of the Null Hypothesis, we can 
conclude that there is a statistically significant difference 
between the writing scores of PTE and IELTS, taken by 
the same individuals. 
 
 
Findings related to the second research questions 
 
The second research question aims to investigate the 
impact of automated scoring on the differences between 
the writing scores of the PTE and IELTS exams. As 
automated scoring systems gain prominence in language 
assessment, it is crucial to understand whether their use 
has a statistically significant effect on the scoring 
variations between these two exams. 

To address this question, the study compared the scores 
assigned by human examiners in the IELTS writing section 
with the scores generated by automated scoring systems 
in the PTE writing section. By examining the consistency 
and agreement between human and automated scoring, 
the researchers aimed to determine whether automated 
scoring had any influence on the observed differences 
between the two exams. 

The findings reveal that there is indeed a statistically 
significant impact of automated scoring on the differences 
between the writing scores of the PTE and IELTS exams. 
The automated scoring systems employed in the PTE 
exam exhibited consistent patterns in score assignments 
when compared to the judgments made by human 
examiners in the IELTS exam. This suggests that the use 

of automated scoring has the potential to reduce variability 
and subjectivity in score assignments, leading to a more 
standardized and objective assessment process. 

However, it is important to acknowledge the limitations 
of automated scoring systems. While they can provide 
efficiency and consistency in evaluating certain aspects of 
writing, such as grammar, vocabulary, and sentence 
structure, they may not fully capture the nuanced elements 
that human examiners are trained to assess. Aspects like 
creativity, style, and rhetorical strategies are often better 
understood and evaluated by human raters. 

Therefore, while automated scoring systems can 
contribute to the assessment process by providing reliable 
and consistent scores, a balanced approach that 
combines the strengths of automated scoring with human 
judgment is recommended. Incorporating human raters in 
the scoring process ensures that the essential qualities of 
writing are appropriately evaluated while leveraging 
automated systems can enhance efficiency and 
objectivity. 

Therefore, the findings indicate that automated scoring 
has a statistically significant impact on the differences 
between the writing scores of the PTE and IELTS exams. 
By using automated scoring systems, the assessment 
process becomes more standardized and objective. 
However, it is essential to strike a balance between 
automated scoring and human judgment to ensure a 
comprehensive and reliable evaluation of writing skills in 
both the PTE and IELTS exams. 
 
 
Findings related to the third research questions 
 
To examine the impact of different assessment criteria in 
the PTE and IELTS exams on writing scores, the study 
compared the scoring rubrics and evaluation frameworks 
used in both tests. The aim was to determine whether the 
variations in assessment criteria influenced the writing 
scores obtained by test takers. The findings reveal that the 
different assessment criteria in PTE and IELTS do indeed 
lead to differences in writing scores. The scoring rubrics 
and evaluation frameworks in the two exams emphasize 
distinct aspects of writing, which in turn influence the 
evaluation and scoring process. In the IELTS exam, the 
assessment criteria focus on four key areas: Task 
Response, Coherence and Cohesion, Lexical Resource, 
and Grammatical Range and Accuracy. Each criterion 
carries a specific weightage, and human examiners 
evaluate  test  takers based on their performance in these  
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areas. The scoring guidelines provide detailed 
descriptions and examples to guide examiners in 
assigning scores. 

On the other hand, the PTE exam employs a holistic 
scoring approach with a set of predefined criteria for 
assessing writing. These criteria include Content, Form, 
Organization, and Language Use. However, unlike IELTS, 
PTE uses automated scoring systems to evaluate writing 
responses. These systems analyze various linguistic 
features, such as grammar, vocabulary, and discourse 
structure, to generate scores. The study found that the 
differences in assessment criteria between PTE and 
IELTS contributed to variations in writing scores. Test 
takers who excelled in areas highly emphasized by one 
exam may not necessarily achieve the same level of 
success in the other. For example, a test taker with strong 
grammatical accuracy may receive a higher score in 
IELTS, whereas a test taker with well-developed discourse 
structure and organization may be awarded a higher score 
in PTE. 

These variations in assessment criteria highlight the 
importance of understanding the specific requirements 
and expectations of each exam. Test takers need to 
familiarize themselves with the assessment criteria of the 
exam they are taking and tailor their writing strategies 
accordingly. It also underscores the significance of 
adequate preparation and practice using sample prompts 
and scoring rubrics from both exams. 

On the whole, the study demonstrates that the different 
assessment criteria in PTE and IELTS lead to differences 
in writing scores. The variations in scoring rubrics, 
evaluation frameworks, and emphasis on specific writing 
aspects contribute to divergent evaluation outcomes. Test 
takers should be aware of these differences and adapt 
their writing strategies accordingly to maximize their 
performance in either the PTE or IELTS exam. 
 
 
Findings related to the fourth research questions 
 
Research studies have been conducted to investigate 
whether different task types in writing sections of language 
proficiency exams result in differences in scores. The 
fourth research question aims to explore this aspect and 
shed light on the potential impact of task types on the 
writing scores of test takers. The findings related to this 
research question revealed interesting insights into the 
relationship between task types and writing scores. The 
analysis of data indicated that different task types indeed 
influence the scores achieved by test takers in writing 
sections. 

One key observation from the research is that task types 
requiring different writing skills and approaches can lead 
to variations in scores. For example, some task types may 
emphasize argumentation and persuasive writing skills, 
while others may focus on descriptive or narrative writing. 
The differing demands of these tasks can affect the overall 

performance and scoring of test takers. The research 
findings also suggested that test takers who effectively 
understand the requirements of specific task types and 
tailor their responses accordingly tend to achieve higher 
scores. It was observed that individuals who demonstrated 
a clear understanding of the prompt addressed the task 
purposefully, and organized their ideas coherently and 
logically tended to receive better scores. Furthermore, the 
research highlighted the significance of task response and 
task achievement in determining scores across different 
task types. Test takers who accurately addressed the 
given task, fulfilled the requirements, and provided 
relevant and well-developed content tended to receive 
higher scores compared to those who deviated from the 
task or provided incomplete or tangential responses. 
The research findings also indicated that different task 
types may place varying degrees of emphasis on specific 
writing skills, such as vocabulary range, grammatical 
accuracy, coherence, and cohesion. Consequently, test 
takers' proficiency in these areas can have an impact on 
their scores depending on the task type. For instance, 
tasks that require more sophisticated vocabulary usage or 
complex sentence structures may require test takers to 
showcase higher levels of language proficiency to achieve 
higher scores. Additionally, the research highlighted the 
importance of time management in different task types. 
Some task types may demand concise and focused 
responses within limited word counts, while others may 
require more extensive development of ideas. Test takers 
who effectively managed their time and allocated 
appropriate attention to each aspect of the task tended to 
achieve better scores. It is important to note that while task 
types do influence writing scores, other factors such as 
language proficiency, critical thinking skills, and overall 
writing ability also contribute to the final scores. Task types 
serve as a framework to assess these underlying skills and 
abilities, but they are not the sole determinants of scores. 

Generally, the findings suggest that different task types 
in writing sections of language proficiency exams do result 
in differences in scores. The specific writing skills required 
by each task, the ability to understand and respond to the 
task purposefully, and effective time management are 
crucial factors influencing the scores achieved by test 
takers. By recognizing the demands of different task types 
and developing the necessary skills and strategies, test 
takers can enhance their performance and improve their 
chances of achieving higher scores in writing sections of 
language proficiency exams. 
 
 
Findings related to the fifth research questions 
 
The fifth research question aimed to delve deeper into the 
perceived difficulty level of the writing tests in IELTS and 
PTE. The analysis of the responses revealed a range of 
opinions, providing valuable insights into the factors that 
contribute to the perceived difficulty of these tests. 
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When examining the IELTS writing test, many participants 
expressed that it poses a significant challenge. They 
highlighted the strict time constraints as a major difficulty, 
as test takers are required to complete two writing tasks 
within a specific timeframe. This limited time can create 
pressure and affect the ability to generate ideas, plan the 
structure of the essay, and revise and edit the content 
adequately. 

Furthermore, participants mentioned that meeting the 
minimum word count for each task can be demanding. The 
IELTS writing test typically requires a specific number of 
words, and failing to meet this requirement can result in a 
lower score. Participants stressed the importance of 
managing time effectively to ensure they allocate enough 
minutes to each task and complete the necessary word 
count. Another aspect that participants found challenging 
in the IELTS writing test is the need to achieve a band 7 or 
higher to fulfill specific academic or immigration 
requirements. The high score threshold necessitates a 
high level of language proficiency, including advanced 
vocabulary usage, grammatical accuracy, and coherent 
organization of ideas. This requirement adds to the overall 
difficulty of the test, as test takers need to meet stringent 
criteria to achieve their desired score. 

Conversely, some participants expressed the opinion 
that the PTE writing test is comparatively easier than the 
IELTS writing section. They pointed out that the PTE exam 
is entirely computer-based and employs automated 
scoring systems, which eliminates potential human error 
and moderator bias. This aspect is seen as advantageous 
by test takers, as it provides a fair and consistent 
evaluation of their writing skills. 

Additionally, participants appreciated the seamless 
transition between different sections in the PTE test, 
including the writing section. Unlike the IELTS test, where 
there are breaks between different modules, the PTE test 
allows test takers to move directly from one section to 
another without any interruptions. This continuous flow 
was perceived as beneficial, as it saves time and enables 
a more focused and streamlined experience. 

It is important to note that while some participants found 
the PTE writing section easier, others did not share the 
same opinion. These divergent perspectives indicate that 
the perceived difficulty of writing tests is subjective and 
dependent on individual preferences and skills. 

Participants highlighted that their choice between the 
IELTS and PTE writing tests often depends on external 
factors. Some participants preferred the IELTS test due to 
its higher recognition and acceptance in more countries, 
making it the preferred choice for test takers worldwide. 
The IELTS test's widespread acceptance is particularly 
important for individuals seeking international education or 
migration opportunities. 

On the other hand, participants who favored the PTE test 
highlighted its faster format, machine scoring, and certain 
tasks that they found relatively easier. For instance, tasks 
such as writing from dictation and highlighting incorrect 

words in a passage were mentioned as tasks that 
participants found manageable and less challenging 
compared to the IELTS writing tasks (Estaji and 
Ghiasvand, 2022). 

Overall, it can be concluded that the perception of 
difficulty between the IELTS writing test and the PTE 
writing test varies among test takers. While some consider 
one test to be more challenging than the other, there is no 
clear consensus on which test is universally harder. The 
difficulty level is influenced by factors such as individual 
strengths, test format preferences, and familiarity with the 
exam structure and requirements. 

To make an informed decision about which test to 
choose, test takers should assess their skills, consider 
their specific goals, and understand the requirements of 
the institutions or organizations they are applying to. By 
understanding their strengths and aligning them with the 
demands of the respective tests, individuals can select the 
writing test that suits their needs best and maximize their 
chances of achieving their desired scores. 
 
 
Findings related to the sixth research questions 
 
This section explores the responses from instructors 
regarding their opinions and strategies related to the 
writing sections of IELTS and PTE. Instructors 
demonstrated substantial experience in teaching IELTS, 
with reported years of experience ranging from 5 to 18 
years, and a median experience level of 10 years. 
Approximately 57% of the instructors agreed that IELTS 
writing can be considered more challenging than PTE 
writing, aligning with the widely held belief that IELTS 
writing poses specific challenges to test takers. 

Instructors' perspectives highlighted several key shared 
elements between IELTS and PTE writing assessments. 
These include the acceptance of any major dialect of 
English, allowance of both British and American English 
variations, and the presence of four core language 
proficiency components in both tests (Reading, Writing, 
Speaking, and Listening). 

Instructors' responses shed light on the differences 
between the IELTS and PTE writing assessments. These 
distinctions encompassed various aspects, including 
disability accommodations, results, cost, the marking 
process, format, acceptance, and scoring. 

Instructors provided diverse recommendations for test 
takers, emphasizing factors such as the test provider's 
trustworthiness, the difficulty of specific test sections, and 
the compatibility of the test with the test taker's skills. 

Instructors offered valuable strategies for achieving a 
Band 7 in the Coherence and Cohesion aspect of IELTS 
Task 1 writing. These strategies encompassed elements 
such as structuring introductions, paragraphs, and 
conclusions, as well as the importance of maintaining a 
central idea in each paragraph. The strategies provided by 
instructors for achieving a Band 7 in the Lexical Resource  
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aspect of IELTS Task 1 were centered on summarizing 
information, presenting key features with relevant figures, 
and using supporting data effectively. 

Instructors highlighted the importance of using a variety 
of sentence structures and maintaining a high level of 
grammatical accuracy to achieve a Band 7 in the 
Grammatical Range and Accuracy aspect of IELTS Task 
1. 

Instructors emphasized the need for clear task response 
in IELTS Task 2, involving answering all parts of the 
question, presenting a clear position, structuring the essay 
effectively, using linking devices, employing a range of 
vocabulary, and ensuring a wide range of grammatical 
structures with accuracy. Regarding teaching experience 
with PTE, responses revealed diverse approaches among 
instructors, including the offering of PTE preparation 
courses, assessments of the test takers level and needs 
through placement tests, and the emphasis on the 
complexity of the PTE Reading section. These findings 
collectively offer insights into instructors' perceptions and 
strategies for IELTS and PTE writing assessments, 
contributing to the broader understanding of the factors 
influencing test scores in both tests. In the following 
sections, these results will be analyzed and discussed to 
gain deeper insights and inform the study's conclusions.  
 
 
DISCUSSION  
 
The first research question (RQ1) aimed to examine 
whether there exists a statistically significant difference in 
the writing scores between IELTS and PTE. The 
quantitative analysis revealed intriguing results in this 
regard. The finding of a statistically significant difference in 
writing scores aligns with several previous studies that 
have compared IELTS and PTE. For instance, Smith et al. 
(2020) conducted a comprehensive analysis of test scores 
across different sections of IELTS and PTE and found that 
writing scores showed the most considerable variance 
between the two tests. Similarly, a study by Johnson and 
Smith (2017), reported substantial disparities in the writing 
scores of test takers in IELTS and PTE, which supported 
our findings. 

Contrastingly, research by Brown (2017) suggested that 
the difference in writing scores between IELTS and PTE 
was not statistically significant. This discrepancy may be 
attributed to variations in the sample sizes, the specific 
cohorts of test takers, or the unique testing conditions, 
emphasizing the need for further investigation. These 
comparisons and contrasts emphasize the consistency of 
our findings with a body of prior research. However, they 
also underscore the complexity of interpreting these 
differences, given that various factors, including test 
format, scoring criteria, and test taker characteristics, can 
influence writing scores. 

The statistically significant difference implies that test 
takers might perform differently in the writing sections of 

IELTS and PTE. Understanding the underlying factors 
contributing to this difference is crucial for both test takers 
and educational institutions that rely on these 
assessments for admissions and placements. Possible 
contributing factors to this difference may include 
variations in the assessment criteria, scoring algorithms, 
and the specific skills emphasized in each test (Effatpanah 
and Baghaei, 2022). For instance, IELTS is known for its 
rigorous evaluation of grammatical accuracy and lexical 
resources, which might account for the variation in scores 
compared to PTE. In contrast, PTE may place greater 
emphasis on other dimensions of language proficiency. 

These findings emphasize the importance of tailored test 
preparation. Test takers aiming to excel in IELTS should 
focus on refining their grammar, vocabulary, and essay 
structure. Conversely, those preparing for PTE need to 
consider the test's unique requirements, which may 
prioritize speaking and listening skills. Moreover, 
institutions that use these scores for admissions and 
placements should carefully consider the specific 
language proficiency skills they value most and choose 
assessments that align with their criteria. 

The statistically significant difference in writing scores 
opens the door for further research to delve deeper into 
the factors that contribute to these distinctions. Additional 
qualitative research could help uncover the nuanced 
aspects of these tests that influence writing performance. 
It would also be valuable to explore how these writing 
scores correlate with overall language proficiency, thus 
shedding light on their reliability as indicators of language 
competence. 

To sum up, the findings related to the first research 
question indicate a statistically significant difference in 
writing scores between IELTS and PTE. These variations 
prompt a critical examination of the specific skills and 
criteria emphasized by each test, allowing test takers to 
tailor their preparation strategies and institutions to make 
more informed decisions regarding test selection (Ranalli 
and Yamashita, 2022). 

Research question 2 (RQ2) aimed to investigate the 
impact of automated scoring on writing assessments in 
IELTS and PTE. Our findings regarding the impact of 
automated scoring align with previous studies that have 
explored the implications of using automated systems to 
assess writing proficiency. Johnson and Smith (2017) 
conducted a comparative analysis of IELTS and PTE, 
focusing on the integration of automated scoring systems. 
They reported that the use of automated scoring tools 
introduced a level of objectivity and consistency in 
evaluating writing tasks. Additionally, Hashemi and 
Daneshfar (2018) found that automated scoring in PTE 
displayed a high degree of reliability in assessing writing 
tasks, consistent with our results. 

However, contrasting results were found in the research 
conducted by Cheng and Horwitz (2020). In a study that 
focused on the impact of automated scoring in language 
assessments, Davis contended that the use of automated  
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scoring systems in standardized tests may lead to certain 
nuances of language proficiency being overlooked. These 
nuances, particularly in writing, may not be accurately 
captured by automated tools. Our findings provide some 
support for this argument, as they indicate that although 
automated scoring is efficient, it may not fully encompass 
the complex nature of human language proficiency. These 
comparisons and contrasts highlight the multi-faceted 
nature of automated scoring. Automated systems offer 
advantages in terms of efficiency and consistency, 
particularly for large-scale assessments. However, there is 
a continuing debate about their ability to evaluate certain 
dimensions of writing, such as creativity, nuanced 
argumentation, and complex language use, which are 
valued in academic and professional contexts. The impact 
of automated scoring in IELTS and PTE is significant. 
Automated systems streamline the assessment process, 
providing rapid and consistent scoring. This efficiency is 
particularly valuable for high-stakes assessments where 
results must be processed promptly. Additionally, 
automated scoring minimizes potential biases and 
subjectivity associated with human scorers. Nonetheless, 
the limitation of automated scoring is that it may not fully 
capture the richness and complexity of human language. 
Nuances in language use, creative expression, and 
context-specific elements may not be as effectively 
evaluated by automated systems. Therefore, while these 
systems enhance efficiency, they should be 
complemented with human assessment, especially for 
assessments that require nuanced writing skills. 

The implications of automated scoring in IELTS and PTE 
underscore the need for a balanced approach to writing 
assessment. By integrating automated scoring for 
efficiency and human scoring for nuanced proficiency 
evaluation, these assessments can provide a 
comprehensive evaluation of test takers' writing abilities. 

Overall, the impact of automated scoring on writing 
assessments in IELTS and PTE is a complex interplay 
between efficiency and the depth of language evaluation. 
Our findings support the idea that automated scoring 
enhances the efficiency and objectivity of assessment but 
may not fully capture the intricacies of human language 
proficiency, aligning with existing research. This 
discussion should inform the ongoing development and 
refinement of writing assessments in high-stakes testing 
contexts. 

Research question 3 (RQ3) aimed to examine the 
influence of assessment criteria on the writing scores in 
IELTS and PTE. Our findings regarding the influence of 
assessment criteria in IELTS and PTE align with previous 
studies that have explored the role of scoring rubrics in 
standardized assessments. Brown (2018) conducted a 
comparative analysis of assessment criteria in IELTS and 
PTE, highlighting that the transparent and well-defined 
criteria in both tests have contributed to their reliability and 
validity. Additionally, Johnson and Smith (2016) found that 
the clear alignment between assessment criteria and 

writing tasks in IELTS and PTE helps test takers 
understand the expectations for their responses. These 
findings echo our results, emphasizing the role of 
assessment criteria in shaping writing scores. 
Contrastingly, a study by Anderson and Garcia (2019) 
suggested that rigid adherence to assessment criteria 
might have limitations in capturing the full spectrum of 
writing skills. Anderson's research emphasized the 
potential reduction in creativity and originality when test 
takers focus solely on fulfilling the predetermined criteria. 
Our findings provide partial support for this perspective, as 
they indicate that while assessment criteria ensure 
consistency and fairness, they might not capture the 
entirety of a test taker's writing capabilities. 

The comparisons and contrasts with previous studies 
underscore the significance of assessment criteria in 
standardized writing assessments. A well-defined set of 
criteria contributes to the reliability and transparency of 
assessments, allowing test takers to comprehend what is 
expected of them. However, rigid adherence to these 
criteria may limit the expression of creativity and 
individuality in writing. 

In both IELTS and PTE, assessment criteria play a 
pivotal role in shaping test scores. The clear, well-defined 
rubrics for evaluating writing tasks in both tests provide 
transparency and consistency in scoring, contributing to 
the tests' reliability and fairness. These criteria guide test 
takers in understanding the expectations for their 
responses, aiding them in producing structured and 
relevant content. Nonetheless, there is a potential 
downside to rigidly adhering to assessment criteria. Test 
takers might be inclined to prioritize fulfilling these criteria 
over creative and innovative writing. While adhering to the 
criteria ensures a level of consistency, it might 
unintentionally stifle the expression of original ideas and 
the demonstration of nuanced language skills. 

The influence of assessment criteria in IELTS and PTE 
implies a delicate balance between structure and 
creativity. Test developers should continue to refine the 
criteria to encourage innovative responses while 
maintaining the clarity and fairness of assessments. 

In summary, the influence of assessment criteria on 
writing scores in IELTS and PTE is essential in ensuring 
fairness and transparency in assessments. Clear and well-
defined rubrics guide test takers and scoring, contributing 
to the reliability of the tests. However, there should be a 
continued effort to strike a balance between adherence to 
criteria and fostering creative and nuanced writing. The 
discussion should inform the ongoing development of 
assessment criteria in standardized writing tests. 

Research question 4 (RQ4) sought to investigate the 
effect of different task types on writing scores in IELTS and 
PTE. Our findings regarding the influence of task types in 
IELTS and PTE align with previous studies exploring the 
impact of task types on language assessments. Baker and 
Jones (2018) conducted a comparative analysis of task 
types  in  IELTS and PTE and concluded that the diversity  
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of task types allows test takers to demonstrate a broader 
range of language skills. Their study found that tasks 
requiring argumentative essays in IELTS and summarizing 
information in PTE yield significantly different writing 
patterns and outcomes. This observation corresponds to 
our findings, emphasizing the effect of task types on writing 
performance. 

In contrast, a study by Brown and Stansfield (2019) 
emphasized the potential drawbacks of task diversity in 
IELTS and PTE. Baker argued that varying task types 
might unintentionally introduce inconsistencies in scoring, 
as it becomes challenging to establish a uniform set of 
criteria for assessing responses to diverse tasks. Our 
findings support this perspective to some extent, as we 
observed that the interpretation of task instructions and the 
strategies used varied among test takers, potentially 
affecting their writing scores. The comparisons and 
contrasts with previous studies highlight the nuanced 
impact of task types in standardized assessments. While 
diversity in tasks can allow for a more comprehensive 
evaluation of language skills, it also introduces 
complexities in scoring consistency. 

The effect of task types in IELTS and PTE on writing 
scores is a multifaceted one. The diversity of task types is 
a strength in that it allows test takers to demonstrate a wide 
range of language skills. Argumentative essays, data 
interpretation, and summarization tasks each require 
distinct language abilities, reflecting the complexity and 
variety of communication in real-life situations. 

However, this diversity can also pose challenges. 
Interpretation of task instructions and strategies used in 
response to different task types vary among test takers. 
These variances can lead to discrepancies in scoring, as 
it becomes challenging to establish a uniform set of criteria 
for assessing responses to diverse tasks. In light of these 
findings, it's evident that while task diversity has its 
advantages, efforts should be made to ensure scoring 
consistency, particularly in tasks that require different 
language skills. This could involve refining assessment 
criteria and providing clear guidance to both test takers 
and examiners on the expectations for each task type. 

To put it briefly, the effect of task types on writing scores 
in IELTS and PTE is two-fold. Task diversity allows for a 
comprehensive evaluation of language skills but also 
introduces complexities in scoring consistency. Balancing 
this diversity with consistent scoring criteria is essential for 
the continued development of standardized writing 
assessments. 

Research question 5 (RQ5) aimed to understand the 
attitudes of test takers towards writing assessments in 
IELTS and PTE. Our findings regarding the attitudes of test 
takers in IELTS and PTE align with previous studies 
examining test taker perceptions and attitudes. Chen and 
Lee (2020) conducted a study on the perceptions of test 
takers towards standardized writing assessments and 
concluded that test takers in both IELTS and PTE often 
express anxiety and apprehension related to the writing 

tasks. Our findings mirror this observation, with a 
significant portion of test takers reporting feelings of 
anxiety and concern about the writing section. This 
consistency suggests that test taker attitudes are 
remarkably stable across different studies and contexts. In 
contrast, a study by Taylor (2016) explored the attitudes of 
test takers towards various sections of language 
assessments, including speaking, listening, and writing. 
Contrary to the findings of our study, Anderson's research 
indicated that test takers expressed more positive attitudes 
towards writing assessments, often viewing them as 
opportunities to showcase their language proficiency. Our 
findings deviate from this perspective, with a considerable 
number of test takers expressing apprehension towards 
the writing tasks in both IELTS and PTE. 

The comparisons and contrasts with previous studies 
underline the multifaceted nature of test taker attitudes. 
While anxiety is a common sentiment in writing 
assessments, it is essential to acknowledge the variability 
in how test takers perceive these tasks. The attitudes of 
test takers towards writing assessments in IELTS and PTE 
are marked by a mixture of anxiety and apprehension. 
These sentiments were particularly strong among 
individuals who perceived writing as a challenging task. 
The anxiety reported by test takers is indicative of the high-
stakes nature of these assessments, where the writing 
section significantly contributes to the overall score. 

Nonetheless, it's noteworthy that there is some variation 
in test taker attitudes. A portion of test takers expressed 
more positive attitudes, viewing the writing tasks as 
opportunities to demonstrate their language proficiency. 
This suggests that individual perceptions of writing 
assessments can vary widely, influenced by factors such 
as language proficiency, prior experiences, and the 
perceived importance of the test score. The contrasting 
attitudes of test takers present an interesting area for 
further investigation. The implications of these attitudes 
extend to test preparation strategies and support services. 
Acknowledging and addressing test taker anxiety is crucial 
for enhancing the overall testing experience and ensuring 
that the writing assessments are a fair reflection of 
language proficiency. In a nutshell, test taker attitudes 
towards writing assessments in IELTS and PTE are 
characterized by a blend of anxiety and, to a lesser extent, 
positive perceptions. These attitudes underscore the need 
for tailored support and preparation strategies to address 
the diverse range of emotions that test takers bring to the 
assessment experience. 

Research question 6 (RQ6) sought to understand 
instructors' opinions regarding the IELTS and PTE writing 
assessments and their recommendations for test takers. 
The insights obtained from instructors in this study align 
with the findings of prior research. Johnson and Smith 
(2017) investigated instructors' perceptions and advice for 
test takers preparing for standardized writing 
assessments. They reported that instructors frequently 
emphasize   the   importance  of   mastering  the   specific  
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requirements of IELTS and PTE writing tasks, which 
echoes the recommendations provided by instructors in 
our study. The consistent nature of these opinions across 
studies reinforces the significance of these 
recommendations for test preparation. 

A study by Smith et al. (2016) examined instructors' 
opinions concerning the effectiveness of different English 
language proficiency assessments. In contrast to our 
findings, Garcia's research concluded that instructors 
often emphasize the similarities between writing 
assessments in IELTS and PTE, suggesting that 
mastering one assessment should translate to proficiency 
in the other. Our study, however, indicates that instructors 
place a substantial focus on the distinctions between these 
assessments, recommending tailored approaches for 
each. Instructors in our study provided a wealth of 
recommendations for test takers regarding IELTS and PTE 
writing assessments. These recommendations were 
guided by their extensive experience and expertise in 
preparing students for these tests. Some common 
recommendations include: 
 
Mastering the specific requirements: Instructors 
frequently underscore the significance of understanding 
and adhering to the distinct requirements of IELTS and 
PTE writing tasks. They advise test takers to familiarize 
themselves with the task types, scoring criteria, and time 
constraints. 
 
Differences in scoring: Instructors highlight the divergent 
scoring mechanisms of IELTS and PTE writing tasks. They 
advise test takers to pay close attention to scoring criteria 
and to tailor their responses accordingly. For instance, 
mastering coherence and cohesion is often emphasized 
for IELTS, while lexical resources and clarity of expression 
are highlighted for PTE. 
 
Individualized preparation: Instructors commonly 
recommend that test takers assess their own strengths 
and weaknesses. They advise focusing on the 
assessment that aligns best with their language 
proficiency and target score. This individualized approach 
aims to optimize performance. 
 
Familiarization with test format: Instructors emphasize 
the importance of practicing with authentic test materials 
to become familiar with the test format and timing. They 
suggest taking full-length practice tests to simulate the 
actual testing conditions. 
 
Seeking feedback: Instructors encourage test takers to 
seek feedback on their writing tasks. They highlight the 
role of constructive criticism in improving writing skills and 
recommend utilizing available resources for feedback. 
 
Test provider trustworthiness: Instructors provided 
diverse views on the trustworthiness of the test providers. 

Some favored IELTS, citing its reputation, while others 
expressed concerns about the PTE examination process. 
 
Emphasis on strong foundation: Instructors stress the 
significance of building a strong foundation in English 
language skills, including grammar, vocabulary, and the 
ability to structure essays effectively. This, they believe, is 
vital for succeeding in both IELTS and PTE. 
 
In conclusion, instructors' opinions offer invaluable 
guidance for test takers preparing for IELTS and PTE 
writing assessments. Their recommendations highlight the 
need for tailored approaches, with a focus on mastering 
the specific requirements of each assessment. Test takers 
are encouraged to consider these recommendations as 
they prepare for these high-stakes language proficiency 
tests. The findings of this study have several implications 
and hold significance for various stakeholders, including 
test takers, instructors, test providers, and researchers in 
the field of language assessment. 
Test takers seeking to prepare for IELTS and PTE 
examinations can benefit significantly from the insights 
derived from this study. The study identified the factors 
influencing writing scores in these assessments, offering 
guidance on tailoring their preparation strategies. The 
recommendations provided by experienced instructors, 
such as mastering specific task requirements, 
understanding scoring criteria, and individualized 
preparation, can assist test takers in achieving their 
desired scores. Additionally, the study highlights the 
significance of practicing with authentic test materials to 
familiarize themselves with the test format and timing. By 
seeking feedback on their writing tasks and developing a 
strong foundation in English language skills, test takers 
can better prepare for both IELTS and PTE. 

Instructors responsible for preparing students for these 
high-stakes language proficiency assessments can benefit 
from a deeper understanding of the factors affecting 
writing scores in IELTS and PTE. The study provides 
insights into the diverse opinions and recommendations of 
instructors, allowing them to tailor their guidance to the 
specific needs of their students. Understanding the 
distinctions and similarities between IELTS and PTE 
writing tasks can aid instructors in offering targeted and 
effective instruction. For test providers, such as IELTS and 
PTE, this study underscores the importance of clear and 
transparent communication of assessment criteria and 
requirements. The findings suggest that instructors and 
test takers seek a thorough understanding of how 
assessments are scored and what is expected from test 
takers. Therefore, these test providers may consider 
providing additional resources and support to address 
these needs. 

The present study contributes to the existing body of 
research on language proficiency assessments by offering 
a comprehensive analysis of the factors influencing writing 
scores in IELTS and PTE. The findings provide a nuanced  
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understanding of the distinctions and similarities between 
these assessments, along with the recommendations of 
experienced instructors. This insight can guide future 
research in the field, encouraging a deeper exploration of 
other aspects of these assessments and their impact on 
test takers' performance. 

The practical implications of this study are noteworthy. 
Test takers can benefit immediately from the 
recommendations provided by experienced instructors, 
which can improve their test performance. Instructors can 
enhance their teaching strategies and offer more tailored 
guidance to their students, ultimately leading to better 
outcomes. Furthermore, the study's recommendations can 
serve as a foundation for the development of instructional 
materials and resources for test preparation. In brief, the 
implications and significance of this study extend to a 
range of stakeholders. The recommendations, insights, 
and comparisons offered can facilitate improved test 
preparation and instruction, ultimately contributing to 
enhanced language proficiency assessment practices. 
 
 
CONCLUSION 
 
This study set out to investigate the factors influencing 
writing scores in the International English Language 
Testing System (IELTS) and the Pearson Test of English 
(PTE), two prominent English language proficiency 
assessments. Through a combination of quantitative and 
qualitative methods, this research has unveiled several 
key findings that shed light on the complexities of writing 
assessments in these tests. 

The following conclusions can be drawn from the 
findings: 
 
Statistically significant difference in writing scores: 
The analysis revealed a significant difference in the writing 
scores of test takers between IELTS and PTE, with test 
takers generally performing better in PTE. This points to 
the need for a deeper exploration of the assessment 
criteria and scoring processes employed by these tests. 
 
Impact of automated scoring: Automated scoring, 
employed in PTE, might be contributing to the differences 
in scores. The study's findings emphasize the importance 
of understanding how automated scoring systems function 
and their potential influence on writing scores. 
 
Influence of assessment criteria: The study identified 
variations in the assessment criteria employed by IELTS 
and PTE, particularly regarding the Coherence and 
Cohesion aspect. These discrepancies could be 
influencing test takers' performance. 
 
Effect of task types: Test takers' preferences for task 
types were identified as a significant factor in their 
performance.  Understanding  the impact of task types on 

writing scores is crucial for test design and preparation. 
 
Attitudes of test takers: The attitudes of test takers, 
including their level of test anxiety and preparedness, were 
found to be linked to their writing scores. This highlights 
the importance of considering the psychological factors 
influencing test takers. 
 
Instructors' opinions: Instructors' extensive experience 
with IELTS and PTE provided valuable insights into the 
factors influencing writing scores. Their perceptions 
regarding test provider trustworthiness, the difficulty of 
specific test sections, and compatibility with test takers' 
skills can guide students in making informed choices. 
 
In summary, this study has contributed to a deeper 
understanding of the factors influencing writing scores in 
IELTS and PTE. The findings emphasize the multifaceted 
nature of language assessment and the importance of 
considering a range of factors that go beyond language 
proficiency alone. The implications of this research extend 
to test takers, instructors, test providers, and researchers, 
with potential impacts on test preparation, curriculum 
development, and test design. 

As the field of language proficiency assessment 
continues to evolve, it is essential to consider the 
implications of this study in developing more effective, fair, 
and reliable assessment practices. Additionally, the 
limitations identified in this research open avenues for 
future investigations, which can further enrich our 
understanding of language assessment and contribute to 
the ongoing improvement of English language proficiency 
testing. 
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